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e Preface

IT|he following standards have been developed by Alaska Native

educators to provide a way for schools and communities to examine the extent to which they are
attending to the educational and cultural well being of the students in their care. These “cultural
standards” are predicated on the belief that a firm grounding in the heritage language and culture
indigenous to a particular place is a fundamental prerequisite for the development of culturally-
healthy students and communities associated with that place, and thus is an essential ingredient
for identify- ing the appropriate qualities and practices associated with culturally- responsive
educators, curriculum and schools.

For several years, Alaska has been developing “content standards” to define what students
should know and be able to do as they go through school. In addition, “performance standards”
are being developed for teachers and administrators, and a set of “quality school standards” have
been put forward by the Alaska Department of Education to serve as a basis for accrediting
schools in Alaska. To the extent that these state standards are written for general use throughout
Alaska, they don’t always address some of the special issues that are of critical importance to
schools in rural Alaska, particularly those serving Alaska Native communities and students.

Through a series of regional and statewide meetings associated with the Alaska Rural Systemic
Initiative (with funding provided by the National Science Foundation and the Annenberg Rural
Challenge, and administrative support from the Alaska Federation of Natives in collabo- ration
with the University of Alaska), Alaska Native educators have developed the following “Alaska
Standards for Culturally-Responsive Schools” for consideration by educators serving Native
students around the state. Though the emphasis is on rural schools serving Native communities,
many of the standards are applicable to all students and communities because they focus
curricular attention on in-depth study of the surrounding physical and cultural environment in
which the school is situated, while recognizing the unique contribution that indigenous people
can make to such study as long-term inhabitants who have accumulated extensive specialized
knowledge related to that environment.

Standards have been drawn up in five areas, including those for students, educators, curriculum,
schools, and communities. These “cultural standards” provide guidelines or touchstones against
which schools and communities can examine what they are doing to attend to the cultural well-
being of the young people they are responsible for nurturing to adulthood. The standards
included here serve as a comple- ment to, not as a replacement for, those adopted by the State of
Alaska. While the state standards stipulate what students should know and be able to do, the
cultural standards are oriented more toward providing guidance on how to get them there in such
a way that they become responsible, capable and whole human beings in the process. The
emphasis is on fostering a strong connection between what students experience in school and
their lives out of school by providing opportu- nities for students to engage in in-depth
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experiential learning in real- world contexts. By shifting the focus in the curriculum from
teaching/ learning about cultural heritage as another subject to teaching/learning through the
local culture as a foundation for all education, it is intended that all forms of knowledge, ways of
knowing and world views be recognized as equally valid, adaptable and complementary to one
another in mutually beneficial ways.

The cultural standards outlined in this document are not intended to be inclusive, exclusive or
conclusive, and thus should be reviewed and adapted to fit local needs. Each school, community
and related organiza- tion should consider which of these standards are appropriate and which
are not, and when necessary, develop additional cultural standards to accommodate local
circumstances. Terms should be interpreted to fit local conventions, especially with reference to
meanings associated with the definition of Elder, tradition, spirituality, or anything relating to
the use of the local language. Where differences of interpretation exist, they should be respected
and accommodated to the maximum extent possible. The cultural standards are not intended to
produce standard- ization, but rather to encourage schools to nurture and build upon the rich and
varied cultural traditions that continue to be practiced in communities throughout Alaska.

Some of the multiple uses to which these cultural standards may be put are as follows:

1. They may be used as a basis for reviewing school or district-level goals, policies and
practices with regard to the curriculum and pedagogy being implemented in each
community or cultural area.

2. They may be used by a local community to examine the kind of home/family environment
and parenting support systems that are provided for the upbringing of its children.

3. They may be used to devise locally appropriate ways to review student and teacher
performance as it relates to nurturing and practicing culturally-healthy behavior, including
serving as poten- tial graduation requirements for students.

4. They may be used to strengthen the commitment to revitalizing the local language and
culture and fostering the involvement of Elders as an educational resource.

5. They may be used to help teachers identify teaching practices that are adaptable to the
cultural context in which they are teaching.

6. They may be used to guide the preparation and orientation of teachers in ways that help
them attend to the cultural well-being of their students.

7. They may serve as criteria against which to evaluate educational programs intended to
address the cultural needs of students.

8. They may be used to guide the formation of state-level policies and regulations and the
allocation of resources in support of equal educational opportunities for all children in
Alaska.

Curriculum resources and technical support to implement the kind of learning experiences
encouraged by the enclosed cultural standards may be found through the Alaska Native
Knowledge Network web site located at http://www.ankn.uaf.edu, or call (907) 474-5897.

.
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Cultural Standards for Students

Ao Culturally-knowledgeable students are well grounded in the cultural heritage and

traditions of their community.

Students who meet this cultural standard are able to:
1. assume responsibility for their role in relation to the well- being of the cultural community
and their life-long obligations as a community member;
recount their own genealogy and family history;
acquire and pass on the traditions of their community through oral and written history;
practice their traditional responsibilities to the surrounding environment;
reflect through their own actions the critical role that the local heritage language plays in
fostering a sense of who they are and how they understand the world around them;
6. live a life in accordance with the cultural values and traditions of the local community and
integrate them into their everyday behavior.
7. determine the place of their cultural community in the regional, state, national and
international political and economic systems;

bl ol S

30 Culturally-knowledgeable students are able to build on the knowledge and skills of the

local cultural community as a foundation from which to achieve personal and academic success
throughout life.

Students who meet this cultural standard are able to:
1. acquire insights from other cultures without diminishing the integrity of their own;
make effective use of the knowledge, skills and ways of knowing from their own cultural
traditions to learn about the larger world in which they live;
make appropriate choices regarding the long-term consequences of their actions;
4. 1identify appropriate forms of technology and anticipate the consequences of their use for
improving the quality of life in the community.

(98]

C @ Culturally-knowledgeable students are able to actively participate in various cultural

environments.

Students who meet this cultural standard are able to:
1. perform subsistence activities in ways that are appropri- ate to local cultural traditions;
2. make constructive contributions to the governance of their community and the well-being
of their family;
3. attain a healthy lifestyle through which they are able to maintain their own social,
emotional, physical, intellec- tual and spiritual well-being;
4. enter into and function effectively in a variety of cultural settings.
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Do Culturally-knowledgeable students are able to engage effectively in learning activities

that are based on traditional ways of knowing and learning.

Students who meet this cultural standard are able to:

1.

2.

d

acquire in-depth cultural knowledge through active participation and meaningful
interaction with Elders;

participate in and make constructive contributions to the learning activities associated
with a traditional camp environment;

interact with Elders in a loving and respectful way that demonstrates an appreciation of
their role as culture- bearers and educators in the community;

gather oral and written history information from the local community and provide an
appropriate interpretation of its cultural meaning and significance;

identify and utilize appropriate sources of cultural knowl- edge to find solutions to
everyday problems;

engage in a realistic self-assessment to identify strengths and needs and make appropriate
decisions to enhance life skills.

@ Culturally-knowledgeable students demonstrate an awareness and appreciation of the

relationships and processes of interaction of all elements in the world around them.

Students who meet this cultural standard are able to:

1. recognize and build upon the inter-relationships that exist among the spiritual, natural and
human realms in the world around them, as reflected in their own cultural traditions and
beliefs as well as those of others;

2. understand the ecology and geography of the bioregion they inhabit;

3. demonstrate an understanding of the relationship between world view and the way
knowledge is formed and used;

4. determine how ideas and concepts from one knowledge system relate to those derived
from other knowledge systems;

5. recognize how and why cultures change over time;

6. anticipate the changes that occur when different cultural systems come in contact with
one another;

7. determine how cultural values and beliefs influence the interaction of people from
different cultural backgrounds;

8. identify and appreciate who they are and their place in the world.
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Cultural Standards for Educators

Ao Culturally-responsive educators incorporate local ways of knowing and teaching in their

work.

Educators who meet this cultural standard:

1. recognize the validity and integrity of the traditional knowledge system;

2. utilize Elders’ expertise in multiple ways in their teaching;

3. provide opportunities and time for students to learn in settings where local cultural
knowledge and skills are naturally relevant;

4. provide opportunities for students to learn through observation and hands-on
demonstration of cultural knowledge and skills;

5. adhere to the cultural and intellectual property rights that pertain to all aspects of the local
knowledge they are addressing;

6. continually involve themselves in learning about the local culture.

30 turally-responsive educators use the local environment and community resources on a

regular basis to link what they are teaching to the everyday lives of the students.

Educators who meet this cultural standard:

1. regularly engage students in appropriate projects and experiential learning activities in
the surrounding environment;

2. utilize traditional settings such as camps as learning environments for transmitting both
cultural and academic knowledge and skills;

3. provide integrated learning activities organized around themes of local significance and
across subject areas;

4. are knowledgeable in all the areas of local history and cultural tradition that may have
bearing on their work as a teacher, including the appropriate times for certain knowledge
to be taught;

5. seek to ground all teaching in a constructive process built on a local cultural foundation.

C @ Culturally-responsive educators participate in community events and activities in an

appropriate and supportive way.

Educators who meet this cultural standard:
1. become active members of the community in which they teach and make positive and
culturally-appropriate contributions to the well being of that community;
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exercise professional responsibilities in the context of local cultural traditions and
expectations;

maintain a close working relationship with and make appropriate use of the cultural and
professional expertise of their co-workers from the local community.

]D)o Culturally-responsive educators work closely with parents to achieve a high level of

complementary educational expectations between home and school.

Educators who meet this cultural standard:

1.

2.

d

promote extensive community and parental interaction and involvement in their
children’s education;

involve Elders, parents and local leaders in all aspects of instructional planning and
implementation;

seek to continually learn about and build upon the cultural knowledge that students bring
with them from their homes and community;

seek to learn the local heritage language and promote its use in their teaching.

o ulturally-responsive educators recognize the full educational potential of each student

and provide the challenges necessary for them to achieve that potential.

Educators who meet this cultural standard:

1. recognize cultural differences as positive attributes around which to build appropriate
educational experiences;

2. provide learning opportunities that help students recog- nize the integrity of the
knowledge they bring with them and use that knowledge as a springboard to new under-
standings;

3. reinforce the student’s sense of cultural identity and place in the world;

4. acquaint students with the world beyond their home community in ways that expand
their horizons while strengthening their own identities;

5. recognize the need for all people to understand the importance of learning about other
cultures and appreciating what each has to offer.
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Cultural Standards for Curriculum

Ao A culturally-responsive curriculum reinforces the integrity of the cultural knowledge
that students bring with them.

A curriculum that meets this cultural standard:

1. recognizes that all knowledge is imbedded in a larger system of cultural beliefs, values
and practices, each with its own integrity and interconnectedness;

2. insures that students acquire not only the surface knowl- edge of their culture, but are
also well grounded in the deeper aspects of the associated beliefs and practices;

3. incorporates contemporary adaptations along with the historical and traditional aspects
of the local culture;

4. respects and validates knowledge that has been derived from a variety of cultural
traditions;

5. provides opportunities for students to study all subjects starting from a base in the local
knowledge system.

30 culturally-responsive curriculum recognizes cultural knowledge as part of a living and

constantly adapting system that is grounded in the past, but continues to grow through the
present and into the future.

A curriculum that meets this cultural standard:

1. recognizes the contemporary validity of much of the traditional cultural knowledge,
values and beliefs, and grounds students learning in the principles and practices
associated with that knowledge;

2. provides students with an understanding of the dynamics of cultural systems as they
change over time, and as they are impacted by external forces;

3. incorporates the in-depth study of unique elements of contemporary life in Native
communities in Alaska, such as the Alaska Native Claims Settlement Act, subsistence,
sovereignty and self-determination.

C @ A culturally-responsive curriculum uses the local language and cultural knowledge as a

foundation for the rest of the curriculum.

A curriculum that meets this cultural standard:
1. utilizes the local language as a base from which to learn the deeper meanings of the
local cultural knowledge, values, beliefs and practices;
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2. recognizes the depth of knowledge that is associated with the long inhabitation of a
particular place and utilizes the study of “place” as a basis for the comparative analysis
of contemporary social, political and economic systems;

3. incorporates language and cultural immersion experiences wherever in-depth cultural
understanding is necessary;

4. views all community members as potential teachers and all events in the community as
potential learning opportunities;

5. treats local cultural knowledge as a means to acquire the conventional curriculum
content as outlined in state standards, as well as an end in itself;

6. makes appropriate use of modern tools and technology to help document and transmit
traditional cultural knowledge;

7. s sensitive to traditional cultural protocol, including role of spirituality, as it relates to
appropriate uses of local knowledge.

Do A culturally-responsive curriculum fosters a complementary relationship across

knowledge derived from diverse knowledge systems.

A curriculum that meets this cultural standard:
1. draws parallels between knowledge derived from oral tradition and that derived from
books;
2. engages students in the construction of new knowledge and understandings that
contribute to an ever-expanding view of the world.

d

context.

@ A culturally-responsive curriculum situates local knowledge and actions in a global

A curriculum that meets this cultural standard:
1. encourages students to consider the inter-relationship between their local
circumstances and the global community;
2. conveys to students that every culture and community contributes to, at the same time
that it receives from the global knowledge base;
3. prepares students to “think globally, act locally.”
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Cultural Standards for Schools

Ao A culturally-responsive school fosters the on-going participation of Elders in all aspects

of the schooling process.

A school that meets this cultural standard:

1. maintains multiple avenues for Elders to interact formally and informally with
students at all times;

2. provides opportunities for students to regularly engage in the documenting of Elders’
cultural knowledge and produce appropriate print and multimedia materials that
share this knowledge with others;

3. includes explicit statements regarding the cultural values that are fostered in the
community and integrates those values in all aspects of the school program and
operation;

4. utilizes educational models that are grounded in the traditional world view and ways
of knowing associated with the cultural knowledge system reflected in the
community.

30 A culturally-responsive school provides multiple avenues for students to access the

learning that is offered, as well as multiple forms of assessment for students to demonstrate what
they have learned.

A school that meets this cultural standard:

1. utilizes a broad range of culturally-appropriate perfor- mance standards to assess
student knowledge and skills;

2. encourages and supports experientially oriented ap- proaches to education that
makes extensive use of community-based resources and expertise;

3. provides cultural and language immersion programs in which student acquire in-
depth understanding of the culture of which they are members;

4. helps students develop the capacity to assess their own strengths and weaknesses and
make appropriate decisions based on such a self-assessment.

C @ A culturally-responsive school provides opportunities for students to learn in and/or

about their heritage language.

A school that meets this cultural standard:

Fairbanks North Star Borough School District 12 AK Standards for Culturally Responsive Schools
CTE Aviation — Appendix



provides language immersion opportunities for students who wish to learn in their
heritage language;

offers courses that acquaint all students with the heritage language of the local
community;

makes available reading materials and courses through which students can acquire
literacy in the heritage language;

provides opportunities for teachers to gain familiarity with the heritage language of
the students they teach through summer immersion experiences.

Do A culturally-responsive school has a high level of involvement of professional staff who

are of the same cultural background as the students with whom they are working.

A school that meets this cultural standard:

1.

2.

d

encourages and supports the professional development of local personnel to assume
teaching and administrative roles in the school;

recruits and hires teachers whose background is similar to that of the students they
will be teaching;

provides a cultural orientation camp and mentoring program for new teachers to
learn about and adjust to the cultural expectations and practices of the community
and school;

fosters and supports opportunities for teachers to partici- pate in professional
activities and associations that help them expand their repertoire of cultural
knowledge and pedagogical skills.

@ A culturally-responsive school consists of facilities that are compatible with the

community environment in which they are situated.

A school that meets this cultural standard:

1.

2.

provides a physical environment that is inviting and readily accessible for local
people to enter and utilize;

makes use of facilities throughout the community to demonstrate that education is a
community-wide process involving everyone as teachers;

utilizes local expertise, including students, to provide culturally-appropriate displays
of arts, crafts and other forms of decoration and space design.

]Fo culturally-responsive school fosters extensive on-going participation, communication and

interaction between school and community personnel.
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A school that meets this cultural standard:

1. holds regular formal and informal events bringing together students, parents,
teachers and other school and commu- nity personnel to review, evaluate and plan
the educational program that is being offered;

2. provides regular opportunities for local and regional board deliberations and
decision-making on policy, program and personnel issues related to the school;

3. sponsors on-going activities and events in the school and community that celebrate
and provide opportunities for students to put into practice and display their
knowledge of local cultural traditions.

Cultural Standards for Communities

Ao A culturally-supportive community incorporates the practice of local cultural traditions

in its everyday affairs.

A community that meets this cultural standard:

1. provides respected Elders with a place of honor in community functions;
models culturally-appropriate behavior in the day-to-day life of the community;

3. utilizes traditional child-rearing and parenting practices that reinforce a sense of
identity and belonging;

4. organizes and encourages participation of members from all ages in regular
community-wide, family-oriented events;

5. incorporates and reinforces traditional cultural values and beliefs in all formal and
informal community functions.

30 A culturally-supportive community nurtures the use of the local heritage language.

A community that meets this cultural standard:

1. recognizes the role that language plays in conveying the deeper aspects of cultural
knowledge and traditions;

2. sponsors local heritage language immersion opportunities for young children when
they are at the critical age for language learning;

3. encourages the use of the local heritage language when- ever possible in the everyday
affairs of the community, including meetings, cultural events, print materials and
broadcast media;

4. assists in the preparation of curriculum resource material in the local heritage
language for use in the school;
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5. provides simultaneous translation services for public meetings where persons
unfamiliar with the local heritage language are participants.

C @ A culturally-supportive community takes an active role in the education of all its

members.

A community that meets this cultural standard:

1. encourages broad-based participation of parents in all aspects of their children’s
education, both in and out of school;

2. insures active participation by community members in reviewing all local, regional
and state initiatives that have bearing on the education of their children;

3. encourages and supports members of the local community who wish to pursue further
education to assume teaching and administrative roles in the school;

4. engages in subsistence activities, sponsors cultural camps and hosts community
events that provide an opportunity for children to actively participate in and learn
appropriate cultural values and behavior;

5. provides opportunities for all community members to acquire and practice the
appropriate knowledge and skills associated with local cultural traditions.

Do A culturally-supportive community nurtures family responsibility, sense of belonging

and cultural identity.

A community that meets this cultural standard:
1. fosters cross-generational sharing of parenting and child- rearing practices;
2. creates a supportive environment for youth to participate in local affairs and acquire
the skills to be contributing members of the community;
3. adopts the adage, “It takes the whole village to raise a child.”

o culturally-supportive community assists teachers in learning and utilizing local cultural

traditions and practices.

A community that meets this cultural standard:
1. sponsors a cultural orientation camp and community mentoring program for new
teachers to learn about and adjust to the cultural expectations and practices of the
community;
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2. encourages teachers to make use of facilities and expertise in the community to
demonstrate that education is a community-wide process involving everyone as
teachers;

3. sponsors regular community/school potlucks to celebrate the work of students and
teachers and to promote on- going interaction and communication between teachers
and parents;

4. attempts to articulate the cultural knowledge, values and beliefs that it wishes
teachers to incorporate into the school curriculum;

5. establishes a program to insure the availability of Elders’ expertise in all aspects of
the educational program in the school.

]Fo A culturally-supportive community contributes to all aspects of curriculum design and

implementation in the local school.

A community that meets this cultural standard:

1. takes an active part in the development of the mission, goals and content of the local
educational program;

2. promotes the active involvement of students with Elders in the documentation and
preservation of traditional knowledge through a variety of print and multimedia
formats;

3. facilitates teacher involvement in community activities and encourages the use of the
local environment as a curricular resource;

4.  promotes parental involvement in all aspects of their children’s educational
experience.
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Alaska Employability Standards (1998)

Adopted by Alaska State Board of Education
September 29, 1998

Employability Standards are a critical part of student learning. Proficiency in achieving Alaska’s content standards
is fundamental to creating an employable individual. These employability standards are to be used in conjunction
with Alaska’s academic content and performance standards to ensure Alaska students have the skills and knowledge
necessary to be good citizens, effective parents, productive workers, and most of all, life-long learners. Alaska
students are expected to learn how to learn and apply their skills and knowledge in a variety of settings to create a
satisfying and productive life. These standards are designed to promote successful student transition from school to
work.

A student should be able to develop and be able to use employability skills in order to
effectively make the transition from school to work and life-long learning.

A student who meets this standard should:

1. Develop and maintain a work ethic necessary for success in the workplace that
includes honesty, integrity, dependability, punctuality, self discipline, initiative,
reliability, accuracy, productivity, respect and perseverance;

2. Understand how to apply skills and academic knowledge in a variety of work
settings;

3. Understand the process for seeking employment including resume development,
application completion, interview skills and appropriate dress for work settings;

4. Understand the process for developing self-employment opportunities including
marketing studies, business plan development, and managing business finances;

5. Understand how an individual job fits into the overall organization and how the
organization fits into the overall economy;

6. Understand the need for safe practices in workplaces;

7. Understand employer and employee rights and responsibilities.

B A student should be able to identify career interests and plan for career options.

A student who meets this standard should:

1. Identify and appreciate personal interests, aptitudes, abilities, and priorities;

2. Identify possible career options, considering both employment and self
employment and understand how changes in the workplace affect career choice;

3. Use labor market information to identify occupational and economic trends and
opportunities, and evaluate possible career options;

4. Identify education and/or training needed for career options and advancement, and
develop a career plan;

5. Identify resources available to support education and training related to career
possibilities.

Fairbanks North Star Borough School District 17 AK Employability Standards
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Alaska English/Language Arts and Mathematics Content Standards

High academic standards are an important first step in ensuring that all Alaska’s students have
the tools they need for success. These standards reflect the collaborative work of Alaskan
educators and national experts from the nonprofit National Center for the Improvement of
Educational Assessment. Further, they are informed by public comments. Alaskan teachers
have played a key role in this effort, ensuring that the standards reflect the realities of the
classroom. Since work began in spring 2010, the standards have undergone a thoughtful and
rigorous drafting and refining process.

A nationwide movement among the states and employers has called for America’s schools to
prepare students to be ready for postsecondary education and careers. Standards in
English/language arts and mathematics build a foundation for college and career readiness.
Students proficient in the standards read widely and deeply in a range of subjects,
communicate clearly in written and spoken English, have the capacity to build knowledge on a
subject, and understand and use mathematics.

Industry leaders were part of Alaska’s standards review. Repeatedly these leaders placed the
greatest weight on critical thinking and adaptability as essential skills in the workplace. Industry
leaders believe that strengthening our K-12 system will help ensure that Alaskans are prepared
for high-demand, good-wage jobs. Instructional expectations that include employability
standards will help students prepare for a career.

Additionally, institutions of higher education were engaged in refining Alaska’s standards. These
educators focused on whether the standards would culminate in student preparedness.
Students proficient in Alaska’s standards will be prepared for credit-bearing courses in their first
year of postsecondary education. It is critical that students can enter institutions of higher
education ready to apply their knowledge, extend their learning, and gain technical and job-
related skills.

These standards do not tell teachers how to teach, nor do they attempt to override the unique
qualities of each student and classroom. They simply establish a strong foundation of
knowledge and skills all students need for success after graduation. It is up to schools and
teachers to decide how to put the standards into practice and incorporate other state and local
standards, including cultural standards. In sum, students must be provided opportunities to
gain skills and learn to apply them to real-world life and work situations.
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Introduction to English/Language Arts Standards

Reading

The standards establish increasing complexity in what students must be able to read so all
students are ready for the demands of college-level and career-level reading no later than the
end of high school. The standards also require the progressive development of reading
comprehension; students advancing through the grades are able to gain more from whatever
they read.

Through reading a diverse array of classic, contemporary, and Alaskan-based literature as well
as challenging informational texts, students are expected to build knowledge, gain insights,
explore possibilities, and broaden their perspective. This may require a review of texts provided
at various grades, and within courses, to determine if the full breadth of reading is available.

The reading standards in K-5 include Foundational Skills. The Foundational Skills are focused on
developing students’ understanding and working-knowledge of print concepts, phonological
awareness, phonics and word recognition, and fluency. A key design feature is that at the same
time students are developing strong Foundational Skills (learning to read well) they are also
developing strong comprehension and vocabulary skills by listening to and reading stories and
informational texts about animals, space, or the history of where they live.

The reading standards place equal emphasis on the sophistication of what students read and
the skill with which they read. Standard 10 defines a grade-by-grade “staircase” of increasing
text complexity that rises from beginning reading to the college- and career-readiness level.
Teachers are to engage students in a range of text at multiple grade levels; an extension into
upper grade levels may require scaffolding. Whatever they are reading, students must also
show a steadily growing ability to discern more from and make fuller use of the text, including
making an increased number of connections among ideas and between texts, considering a
wider range of textual evidence, and becoming more sensitive to inconsistencies, ambiguities,
and poor reasoning in texts.

Writing

The ability to write logical arguments based on substantive claims, sound reasoning, and
relevant evidence is a cornerstone of the writing standards, with opinion writing—a basic form
of argument—extending down into the earliest grades.

Student research includes both short, focused projects and longer-term, in-depth projects. This
is emphasized throughout the standards. Research skills are predominantly in the writing strand
since a written analysis and presentation of findings are so often critical to communicate
information.
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Speaking and Listening

The standards require that students gain, evaluate, and present increasingly complex
information, ideas, and evidence through listening and speaking as well as through media.

An important focus of the speaking and listening standards is academic discussion in one-on-
one, small-group, and whole-class settings. Formal presentations are important, but so is the
more informal discussion that takes place as students collaborate to answer questions, build
understanding, and solve problems.

Language

The standards provide opportunities for students to develop their vocabularies through a mix of
conversations, direct instruction, and reading. The standards emphasize word meanings and
nuances of words, and steadily expand the repertoire of words and phrases.

The language standards prepare students for real life experience at college and in twenty-first
century careers. Students must be able to use formal English in their writing and speaking and
be able to make informed, skillful choices among the many ways to express themselves through
language.

A Language Progressive Skills table accompanies the language standards. The table shows
language standards introduced in each grade that are particularly likely to require continued
attention in higher grades as they are applied to increasingly sophisticated writing and
speaking. In other words, even though the standards noted in the Language Progressive Skills
table are not repeated in higher grades, they must be incorporated into instruction.

Literacy development across the curriculum

The literacy standards establish that interaction in reading, writing, speaking, listening, and
language be shared responsibly within the school. The K-5 standards include expectations for
reading, writing, speaking, listening, and language applicable to a range of subjects, including
but not limited to English/language arts. The grades 6-12 standards are divided into two
sections, one for English/language arts and the other for history/social studies, science, and
technical subjects. This division recognizes that teachers in other content areas must have a
role in the development of students’ literacy skills.
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Students Who are College and Career Ready in Reading, Writing,
Speaking, Listening, and Language

The descriptions that follow are not standards themselves but instead offer a portrait of
students who meet the standards set out in this document. As students advance through the
grades and master the standards in reading, writing, speaking, listening, and language, they are
able to exhibit with increasing fullness and regularity these capacities of the literate individual.

They demonstrate independence.

Students can, without significant scaffolding, comprehend and evaluate complex texts across a
range of types and disciplines, and they can construct effective arguments and convey intricate
or multifaceted information. Likewise, students are able independently to discern a speaker’s
key points, request clarification, and ask relevant questions. They build on others’ ideas,
articulate their own ideas, and confirm they have been understood. Without prompting, they
demonstrate command of Standard English and acquire and use a wide-ranging vocabulary.
More broadly, they become self-directed learners, effectively seeking out and using resources
to assist them, including teachers, peers, and print and digital reference materials.

They build strong content knowledge.

Students establish a base of knowledge across a wide range of subject matter by engaging with
works of quality and substance. They become proficient in new areas through research and
study. They read purposefully and listen attentively to gain both general knowledge and
discipline-specific expertise. They refine and share their knowledge through writing and
speaking.

They respond to the varying demands of audience, task, purpose, and discipline.

Students adapt their communication in relation to audience, task, purpose, and discipline. They
set and adjust purpose for reading, writing, speaking, listening, and language use as warranted
by the task. They appreciate nuances, such as how the composition of an audience should
affect tone when speaking and how the connotations of words affect meaning. They also know
that different disciplines call for different types of evidence (e.g., documentary evidence in
history, experimental evidence in science).

They comprehend as well as critique.

Students are engaged and open-minded—but discerning—readers and listeners. They work
diligently to understand precisely what an author or speaker is saying, but they also question an
author’s or speaker’s assumptions and premises and assess the veracity of claims and the
soundness of reasoning.
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They value evidence.

Students cite specific evidence when offering an oral or written interpretation of a text. They
use relevant evidence when supporting their own points in writing and speaking, making their
reasoning clear to the reader or listener, and they constructively evaluate others’ use of
evidence.

They use technology and digital media strategically and capably.

Students employ technology thoughtfully to enhance their reading, writing, speaking, listening,
and language use. They tailor their searches online to acquire useful information efficiently, and
they integrate what they learn using technology with what they learn offline. They are familiar
with the strengths and limitations of various technological tools and media and can select and
use those best suited to their communication goals.

They come to understand other perspectives and cultures.

Students appreciate that the twenty-first-century classroom and workplace are settings in
which people from often widely divergent cultures and who represent diverse experiences and
perspectives must learn and work together. Students actively seek to understand other
perspectives and cultures through reading and listening, and they are able to communicate
effectively with people of varied backgrounds. They evaluate other points of view critically and
constructively. Through reading great classic and contemporary works of literature
representative of a variety of periods, cultures, and worldviews, students can vicariously inhabit
worlds and have experiences much different than their own.
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Organization of English/Language Arts Standards

The Standards comprise two main sections: a comprehensive K-5 section and content area-specific section for grades 6-12. Appendices and
instructional tools accompany the main document and can be found on the state’s website http://www.eed.alaska.gov.

Standards for each grade within K-8 and for grade spans 9-10 and 11-12 follow the same anchor standards for each content area: reading,
writing, listening and speaking, and language. Each grade-specific standard corresponds to the same-numbered anchor standard. Put another
way, each anchor standard has an accompanying grade-specific standard translating the broader statement into grade-appropriate end-of-year
expectations. Anchor standards “anchor” the document and define general, cross-disciplinary literacy expectations.

Alaska Anchor Standards for Reading Grades K-12
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Thee K-12 standards on the following pages define what students should understand and be able 1o do by the end of each grade. They correspond to the
ancher standards below by number, The grade-specific standards are necessary complemenis—the former providing broad standards, the latter providing
additional specificity—that together define the skills and understandings that all students must demonsarate.
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The K-12 grade-specific standards define end-of-year expectations and a cumulative progression designed to enable students to meet college
and career readiness. Individual grade-specific standards can be identified by their content/focus, grade, strand, and number (or number and
letter, where applicable), so that RI.4.3, for example, stands for Reading, Informational Text, grade 4, standard 3, and W.5.1a stands for Writing,
grade 5, standard 1a.

Anchor standards are coded similarly. For example, R.CS.6 stands for Reading, Craft and Structure, standard 6.

Alaska Anchor Stand;

The andards on the following pages define what students should understand and be able to do by the end of each grade. They correspond to the
anchor standards below by number. The grade-specific standards are necessary complements—the former providing broad standards, the latter providing
additional specificity—that together define the skills and understandings that all students must demonstrate.

Content

Key Ideas and Details
1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking

to support conclusions drawn from the text.
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.
Craft and Structure

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.
/ 4. Interpret words and phrases asthey are used in a text, including determining technical, connotative, and figurative meanings, and analyze how

specific word choices shape meaning or tone.

Strand

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza)
clate to each other and the whole.

v ess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

N umber 7. Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.

8. Delineate and evaluate the argument and specific claimsin a text, including the validity of the reascning as well as the relevance and sufficiency of
the evidence.

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend a range of complex literary and informational texts independently and proficiently.

Strand Key:

KI - Key Ideas and Details

CS - Craft and Structure

IK - Integration of Knowledge and Ideas

RR - Range of Reading and Level of Text Complexity
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Alaska English/Language Arts Anchor Standards
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Alaska Anchor Standards Reading Grades K-12

The K-12 grade-specific standards on the following pages define what students should understand and be able to do by the end of each grade. They
correspond to the anchor standards below by number. The grade-specific standards are necessary complements—the former providing broad standards, the
latter providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Key Ideas and Details

Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking
to support conclusions drawn from the text.

Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas.

Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how
specific word choices shape meaning or tone.

Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g., a section, chapter, scene, or stanza)
relate to each other and the whole.

Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words.

Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the relevance and sufficiency of
the evidence.

Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity

9

10. Read and comprehend a range of complex literary and informational texts independently and proficiently.

Alaska English/Language Arts Standards June 2012



Alaska Anchor Standards for Writing Grades K-12

The K-12 grade-specific standards on the following pages define what students should understand and be able to do by the end of each grade. They
correspond to the anchor standards below by number. The grade-specific standards are necessary complements—the former providing broad standards, the
latter providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Text Types and Purposes

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and accurately through the effective selection,
organization, and analysis of content.

3.

Use narrative writing to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event
sequences.

Production and Distribution of Writing

4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

7. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject under

investigation.

Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each source, and integrate the information
while avoiding plagiarism.
9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a
range of tasks, purposes, and audiences.
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Alaska Anchor Standards for Speaking and Listening Grades K-12

The K-12 grade-specific standards on the following pages define what students should understand and be able to do by the end of each grade. They
correspond to the anchor standards below by number. The grade-specific standards are necessary complements—the former providing broad standards, the
latter providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Comprehension and Collaboration

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others’ ideas and
expressing their own clearly and persuasively.

2. Integrate and evaluate information presented in diverse media and formats, including visually, quantitatively, and orally.

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas
4. Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and that the organization,
development, and style are appropriate to task, purpose, and audience.

5. Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations.
6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate.
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Alaska Anchor Standards for Language Grades K-12

The K-12 grade-specific standards on the following pages define what students should understand and be able to do by the end of each grade. They
correspond to the anchor standards below by number. The grade-specific standards are necessary complements—the former providing broad standards, the
latter providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Conventions of Standard English

1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

Knowledge of Language

3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts,
and consulting general and specialized reference materials, as appropriate.

5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

6. Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for reading, writing, speaking, and
listening at the college- and career-readiness level; demonstrate independence in gathering vocabulary knowledge when encountering an
unknown term important to comprehension or expression.

12 Alaska English/Language Arts Standards June 2012



Language Progressive SKkills, by Grade

The following skills, marked with an asterisk (*) in Language standards 1-3, are particularly likely to require continued attention in higher grades as they are

applied to increasingly sophisticated writing and speaking.

Standard

Grade(s)

6

7

9-10

12

L.3.1f. Ensure subject-verb and pronoun-antecedent agreement.

L.3.3a. Choose words and phrases for effect.

L.4.1f. Produce complete sentences, recognizing and correcting inappropriate fragments and run-ons.

L.4.1g. Correctly use frequently confused words (e.g., to/too/two; there/their).

L.4.3a. Choose words and phrases to convey ideas precisely.*

L.4.3b. Choose punctuation for effect.

L.5.1d. Recognize and correct inappropriate shifts in verb tense.

L.5.2a. Use punctuation to separate items in a series. T

L.6.1c. Recognize and correct inappropriate shifts in pronoun number and person.

L.6.1d. Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents).

L.6.1e. Recognize variations from standard English in their own and others’ writing and speaking, and identify
and use strategies to improve expression in conventional language.

L.6.2a. Use punctuation (commas, parentheses, dashes) to set off nonrestrictive/parenthetical elements.

L.6.3a. Vary sentence patterns for meaning, reader/listener interest, and style.f

L.6.3b. Maintain consistency in style and tone.

L.7.1c. Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling
modifiers.

L.7.3a. Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness
and redundancy.

L.8.1d. Recognize and correct inappropriate shifts in verb voice and mood.

L.9-10.1a. Use parallel structure.

*Subsumed by L.7.3a
tSubsumed by L.9-10.1a
$Subsumed by L.11-12.3a
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Measuring Text Complexity: Three Factors

1. Quantitative measures — readability and other scores of text complexity, often best measured by

computer software.

2. Qualitative measures — levels of meaning, structure, language conventionality and clarity, and knowledge

demands, often best measured by an attentive human reader.

3. Reader and Task considerations — background knowledge of reader, motivation, interests, and complexity
generated by tasks assigned, often best made by educators employing their professional judgment.

(7
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Text complexity described in Standard 10 is not limited to the quantitative measure, which deals exclusively with length and number of words. The more

rigorous standard considers a qualitative measure, which addresses the levels of meaning, structure, language conventionality and clarity. Reader and task

considerations look at the background knowledge of reader, motivation and interest. For instance, Steinbeck’s Grapes of Wrath may be considered at the

second-grade level when looking only at the quantitative measure, but when the language conventions and background knowledge of the reader are

considered, it is a ninth grade level.

Range of Text Types for K-5

Students in K-5 apply the Reading standards to the following range of text types, with texts selected from a broad range of cultures and periods.

Literature

Informational Text

Stories

Dramas

Poetry

Literary Nonfiction and Historical, Scientific, and Technical Texts

Includes children’s adventure stories,
folktales, legends, fables, fantasy,
realistic fiction, and myth

Includes staged dialogue
and brief familiar scenes

Includes nursery rhymes and the
subgenres of the narrative poem,
limerick, and free verse poem

Includes biographies and autobiographies; books about history, social studies, science,
and the arts; technical texts, including directions, forms, and information displayed in
graphs, charts, or maps; and digital sources on a range of topics

Range of Text Types for 6-12

Students in 6-12 apply the Reading standards to the following range of text types, with texts selected from a broad range of cultures and periods.

Literature

Informational Text

Stories

Dramas

Poetry

Literary Nonfiction and Historical, Scientific, and Technical Texts

Includes the subgenres of adventure
stories, historical fiction, mysteries,
myths, science fiction, realistic
fiction, allegories, parodies, satire,
and graphic novels

Includes one-act and
multi-act plays, both in
written form and on film

Includes the subgenres of
narrative poems, lyrical poems,
free verse poems, sonnets, odes,
ballads, and epics

Includes the subgenres of exposition, argument, and functional text in the form of
personal essays, speeches, opinion pieces, essays about art or literature, biographies,
memoirs, journalism, and historical, scientific, technical, or economic accounts
(including digital sources) written for a broad audience
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K-5 English/Language Arts Standards
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Reading Standards for Literature K-5

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is
also infused through the requirement that students read increasingly complex texts through the grades. Students advancing through the grades are expected
to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

Kindergartners:

Grade 1 students:

Grade 2 students:

Key Ideas and Details

1. With prompting and support, ask and answer
questions about a literary text using key details
from the text.

2. With prompting and support, retell familiar
stories, using key details.

3. With prompting and support, identify
characters, settings, major events, and problem-
solution in a story, song, or poem.

1. Ask and answer questions about a literary text
using key details from the text.

2. Retell stories, using key details, and
demonstrate understanding their message (e.g.,
teach a lesson, make you laugh, tell a scary story,
tell about an event) or lesson.

3. Describe characters, settings, major events, and
problem-solution in a story, play, or poem, using
key details.

1. Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of a literary text using key details
from the text.

2. Retell stories, including fables and folktales from
diverse cultures, and determine the author’s
purpose (e.g., teach a lesson, make you laugh, tell
a scary story, describe an imaginary place), lesson
or moral.

3. Describe how characters in a story, play or
poem respond to major events, problems, and
challenges.

Craft and Structure

4. Ask and answer questions about unknown
words in a text.

5. Identify common types of texts (e.g., picture
books, stories, poems, songs).

6. With prompting and support, name the author
and illustrator of a story and describe the role of
each in telling the story.
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4. ldentify words and phrases in stories, plays, or
poems that suggest feelings or appeal to the
senses.

5. Explain major differences between books that
tell stories and books that give information
(fiction, non-fiction, and poetry), drawing on a
wide reading of a range of text types.

6. Identify who is telling the story at various points
in the text (e.g., a character in the text or a
narrator/story teller).

4. Identify words and phrases that supply rhythm
or sensory images and meaning in a story, poem,
or song (e.g., regular beats, alliteration, rhymes,
repeated lines) and describe how they make a
reader feel or what a reader might see in his or her
mind.

5. Describe the overall structure of a story,
including describing how the beginning introduces
the story (who, what, why, where), the middle
describes the problem (how characters react or
feel and what they do), and the ending concludes
the action or tells how the problem was solved.

6. Acknowledge differences in the points of view
of characters, including by speaking in a different
voice for each character when reading dialogue
aloud.




Reading Standards for Literature K-5

Kindergartners:

Grade 1 students:

Grade 2 students:

Integration of Knowledge and Ideas

7. With prompting and support, describe the
relationship between illustrations and the story in
which they appear (e.g., what moment in a story
an illustration depicts) or use illustrations to tell or
retell a story.

8. (Not applicable to literature)

9. With prompting and support, compare and
contrast the adventures and experiences of
characters in familiar stories.

7. Use illustrations and details in a story read or
read aloud to describe its characters, events,
setting, or problem-solution.

8. (Not applicable to literature)

9. With prompting and support, compare and
contrast the adventures and experiences of
characters in stories.

7. Use information gained from the illustrations
and words in a print or digital text to demonstrate
understanding of its characters, setting, or plot
(e.g., problem-solution; chronology).

8. (Not applicable to literature)

9. Compare and contrast two or more versions of
the same story/text (e.g., Cinderella stories) by
different authors or from different cultures.

Range of Reading and Level of Complexity

10. Actively engage in shared reading activities
using literature from a variety of cultures with
purpose and understanding, and scaffolding as
needed.
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10. With prompting and support, read prose and
poetry from a variety of cultures of appropriate
complexity for grade 1.

10. By the end of the year, read and comprehend a
range of literature from a variety of

cultures, within a complexity band appropriate to
grade 2 (from upper grade 1 to grade 3), with
scaffolding as needed at the high end of the range.




Reading Standards for Literature K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Key Ideas and Details

1. Ask and answer questions to demonstrate
understanding of a text (e.g., making basic
inferences and predictions), referring explicitly to
details from the text as the basis for the answers.

2. Determine the author’s purpose, message,
lesson, or moral and explain how it is conveyed
through key details in the text; summarize
stories in correct sequence, including fables
and folktales from diverse cultures.

3. Describe characters in a story (e.g., their
traits, motivations, or feelings) and explain how
their actions contribute to the sequence of
events (e.g., creating or solving a problem).

1. Refer to details and examples in a text when
explaining what the text says explicitly and when
drawing inferences from the text.

2. Determine a theme or author’s message or
purpose of a story, drama, or poem using details
and evidence from the text as support;
summarize main ideas or events, in correct
sequence, including how conflicts are resolved.

3. Describe in depth a character, setting, or
event in a story or drama, drawing on specific
details in the text (e.g., a character’s thoughts,
words, or actions).

1. Locate explicit information in the text to support
inferences drawn from the text. Quote accurately
from a text when explaining what the text says
explicitly and when drawing inferences from the
text.

2. Determine a theme or author’s message or
purpose of a story, drama, or poem using details
and evidence from the text as support, including
how characters in a story or drama respond to
challenges or how the speaker in a poem reflects
upon a topic; summarize main ideas or events, in
correct sequence.

3. Compare and contrast two or more characters,
settings, or events in a story or drama, drawing
on specific details in the text (e.g., how
characters interact, how conflicts are resolved).

Craft and Structure

4. Determine the meaning of words and phrases
as they are used in a text, distinguishing literal
meanings from use of figurative language (e.g.,
exaggeration in tall tales).

5. Refer to parts of stories, dramas, and poems
when writing or speaking about a text, using terms
such as chapter, scene, and stanza; describe how
each successive part builds on earlier sections.

6. Distinguish their own point of view from
that of the narrator or those of the
characters.

18 Alaska English/Language Arts Standards June 2012

4. Determine the meaning of words and phrases
as they are used in a text, including use of
figurative language and literary devices (e.g.,
imagery, metaphors, similes).

5. Explain major differences between poemes,
drama, and prose, and refer to the structural
elements of poems (e.g., verse and rhythm) and
drama (e.g., casts of characters, settings,
descriptions, dialogue, stage directions) when
writing or speaking about a text.

6. Compare and contrast the point of view from
which different stories are narrated, including
how the use of first or third person can change
the way a reader might see characters or events
described.

4. Determine the meaning of words and phrases as
they are used in a text, including use of figurative
language and literary devices (e.g., imagery,
metaphors, analogies, hyperbole).

5. Explain how a series of chapters, scenes, or
stanzas fits together to provide the overall
structure of a particular story, drama, or

poem.

6. Describe how a narrator’s or speaker’s point of
view (e.g., first person, third person) influences
how events are described or how characters are
developed and portrayed.




Reading Standards for Literature K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Integration of Knowledge and Ideas

7. Explain how specific aspects of text’s illustrations
contribute to what is conveyed by the words in a
story (e.g., create mood, emphasize aspects of a
character or setting).

8. (Not applicable to literature)

9. Compare and contrast the themes, settings, and
plots of stories written by the same author about
the same or similar characters (e.g., in books from
a series).

7. Make connections between the text of a story
or drama and a visual or oral presentation of the
text, identifying where each version reflects
specific descriptions and directions in the text.
8. (Not applicable to literature)

9. Compare and contrast the treatment of similar
themes and plots (e.g., opposition of good and
evil) and patterns of events (e.g., the quest) in
literature.

7. Analyze how visual and multimedia elements
contribute to the meaning, tone, or personal
appeal of a text (e.g., graphic novel, multimedia
presentation of fiction, folktale, myth, poem).

8. (Not applicable to literature)

9. Compare and contrast stories in the same genre
(e.g., mysteries and adventure stories) on their
approaches to similar themes and plot
development.

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend a
range of literature from a variety of

cultures, within a complexity band appropriate to
grade 3 (from upper grade 2 to grade 4), with
scaffolding as needed at the high end of the range.
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10. By the end of the year, read and comprehend
a range of literature from a variety of

cultures, within a complexity band appropriate to
grade 4 (from upper grade 3 to grade 5), with
scaffolding as needed at the high end of the
range.

10. By the end of the year, read and comprehend a
range of literature from a variety of

cultures, within a complexity band appropriate to
grade 5 (from upper grade 4 to grade 6), with
scaffolding as needed at the high end of the range.




Reading Standards for Informational Text K-5

Kindergartners:

Grade 1 students:

Grade 2 students:

Key Ideas and Details

1. With prompting and support, elicit
background/prior knowledge and experience in
order to ask and answer questions about an
informational text using key details from the text.
2. With prompting and support, identify the main
topic and retell key details of a text.

3. With prompting and support, describe the
connection between two individuals, events, ideas,
or pieces of information in a text.

1. With prompting and support, elicit
background/prior knowledge and experience in
order to ask and answer questions about an
informational text using key details from the text.
2. Identify the main topic or author’s purpose
(e.g., to teach or tell us about ...) and retell key
details of a text.

3. Describe the connection between two
individuals, events, ideas, or pieces of information
in a text.

1. Ask and answer such questions as who, what,
where, when, why, and how to demonstrate
understanding of informational texts using key
details from the text.

2. Identify the main topic of a multiparagraph text
as well as the focus of specific paragraphs within
the text.

3. Describe the connection between a series of
historical events, scientific ideas or concepts, or
steps in technical procedures in a text.

Craft and Structure

4. With prompting and support, ask and answer
guestions about unknown words in a text.

5. Identify the front cover, back cover, and title
page of a book.

6. Name the author and illustrator of a text and
describe the role of each in presenting the ideas or
information in a text.

4. Ask and answer questions to help determine or
clarify the meaning of words and phrases in a
text.

5. Know and use various text features (e.g., title,
labels with graphics, bold print, visual cues such
as arrows, electronic menus, icons) to locate key
facts or information in a text.

6. Distinguish between information provided by
photos or other graphics and information
provided by the words in a text.

4. Determine the meaning of words and phrases in
a text relevant to a grade 2 topic or subject area.

5. Know and use various text features (e.g.,
captions, bold print, headings, charts, bulleted or
numbered lists, electronic menus, icons) to locate
key facts or information in a text efficiently.

6. Identify the main purpose of a text, including
what the author wants to answer, explain, or
describe.

Integration of Knowledge and Ideas

7. With prompting and support, describe the
relationship between illustrations and the text in
which they appear (e.g., what person, place, thing,
or idea in the text an illustration depicts).

8. With prompting and support, identify the
opinions an author states in a text.

9. With prompting and support, identify basic
similarities in and differences between information
presented in two texts on the same topic (e.g.,
compare two photos or diagrams, compare two
animal babies).
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7. Use the illustrations and details in a text to
describe its key ideas.

8. Identify the opinions an author states to
support points in a text.

9. Identify basic similarities in and differences
between information presented in two texts on
the same topic (e.g., compare two graphics,
descriptions, or steps in a process to make
something).

7. Explain how specific images (e.g., a diagram
showing how a machine works) contribute to and
clarify a text.

8. Describe how reasons given support specific
opinions the author states in a text.

9. Compare and contrast the most important
points presented by two texts or related topics
(e.g., a book about polar bears and a book about
black bears).




Reading Standards for Informational Text K-5

Kindergartners: Grade 1 students:

Grade 2 students:

Range of Reading and Level of Text Complexity

10. Actively engage in shared reading activities 10. With prompting and support, read
using a range of topics and texts with purpose and  informational texts on a range of topics
understanding, with scaffolding as needed. appropriately complex for grade 1, with

scaffolding as needed.
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10. By the end of the year, read and comprehend a
range of informational texts, including
history/social studies, science, and technical texts
within a complexity band appropriate to grade 2
(from upper grade 1 to grade 3), with scaffolding
as needed at the high end of the range.




Reading Standards for Informational Text K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Key Ideas and Details

1. Ask and answer questions to demonstrate
understanding of a text, (e.g., explaining what the
texts says explicitly, making basic inferences and
predictions), referring explicitly to the text as the
basis for the answers.

2. Determine the main idea of a text and locate
details that support the main idea; paraphrase or
summarize main ideas or events in a multi-
paragraph text, including correct sequence and
details that support the main idea.

3. Describe the relationship or connection among
a series of historical events, scientific ideas or
concepts, or steps in technical procedures in a
text, using language that pertains to time,
sequence, and cause/effect.

1. Locate explicit information in the text to
explain what the text says explicitly and to
support inferences drawn from the text.

2. Determine the main idea of a text and explain
how it is supported by key details; paraphrase or
summarize key ideas, events, or procedures
including correct sequence when appropriate.

3. Explain relationships (e.g., cause-effect) among
events, procedures, ideas, or concepts in a
historical, scientific, or technical text, including
what happened and why, based on specific
information in the text.

1. Locate explicit information in the text to explain
what the text says explicitly and to support
inferences drawn from the text.

2. Determine the main idea and subtopics of a text
and explain how they are supported by key details;
paraphrase or summarize key ideas, events, or
procedures including correct sequence when
appropriate.

3. Explain the relationships (e.g., cause-effect) or
interactions among two or more individuals,
events, ideas, or concepts in a historical, scientific,
or technical text based on specific information in
the text.

Craft and Structure

4. Determine the meaning of general academic and
domain-specific words and phrases in a text
relevant to a grade 3 topic or subject area.

5. Use text features and search tools (e.g., table

of contents, index, key words, sidebars,

hyperlinks) to locate information relevant to a
given topic efficiently.

6. Determine author’s purpose; distinguish own
point of view from that of the author of a text.
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4. Determine the meaning of general academic
and domain-specific words or phrases in a text
relevant to a grade 4 topic or subject area.

5. Describe the overall structure (e.g., sequence,
comparison, cause/effect, problem/solution) of
events, ideas, concepts, or information in a text or
part of a text.

6. Determine author’s purpose; compare and
contrast a firsthand and secondhand account of
the same event or topic; describe the differences
in focus and the information provided.

4. Determine the meaning of general academic and
domain-specific words and phrases in a text
relevant to a grade 5 topic or subject area.

5. Compare and contrast the overall structure (e.g.,
sequence, comparison, cause/effect,
problem/solution) of events, ideas, concepts, or
information in two or more texts.

6. Determine author’s purpose; analyze multiple
accounts of the same event or topic, noting
important similarities and differences in the points
of view they represent. (e.g., social studies topics,
media messages about current events).



Reading Standards for Informational Text K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Integration of Knowledge and Ideas

7. Use information gained from illustrations
(e.g., maps, photographs), and the words in a
text to demonstrate understanding of the text
(e.g., where, when, why, and how key events
occur).

8. Describe the logical connection between
particular sentences and paragraphs in a text (e.g.,
comparison, cause/effect, first/second/third in a
sequence).

9. Compare and contrast the most important
points and key details presented in two texts on
the same topic or related topics.

7. Interpret information presented visually,
orally, or quantitatively (e.g., in charts, graphs,
diagrams, time lines, animations, or interactive
elements on Web pages) and explain how the
information contributes to an understanding of
the text in which it appears.

8. Explain how an author uses reasons and
evidence to support particular points in a text.

9. Integrate information from two texts on the
same topic or related topics in order to write or
speak about the subject knowledgeably.

7. Draw on information from multiple print or
digital sources, demonstrating the ability to locate
an answer to a question quickly or to solve a
problem efficiently.

8. Explain how an author uses reasons and
evidence to support particular points in a text,
identifying which reasons and evidence supports
which point(s).

9. Integrate information from several texts on the
same topic or related topics in order to write or
speak about the subject knowledgeably.

Range of Reading and Level of Text Complexity

10. By the end of the year, read and comprehend a
range of informational texts, including
history/social studies, science, and technical texts
within a complexity band appropriate to grade 3
(from upper grade 2 to grade 4), with scaffolding as
needed at the high end of the range.
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10. By the end of the year, read and comprehend
a range of informational texts, including
history/social studies, science, and technical texts
within a complexity band appropriate to grade 4
(from upper grade 3 to grade 5), with scaffolding
as needed at the high end of the range.

10. By the end of the year, read and comprehend a
range of informational texts, including
history/social studies, science, and technical texts
within a complexity band appropriate to grade 5
(from upper grade 4 to grade 6), with scaffolding
as needed at the high end of the range.



Reading Standards: Foundational Skills K-5

These standards are directed toward fostering students’ understanding and working knowledge of concepts of print, the alphabetic principle, and other basic
conventions of the English writing system. These foundational skills are not an end in and of themselves; rather, they are necessary and important
components of an effective, comprehensive reading program designed to develop proficient readers with the capacity to comprehend texts across a range of
types and disciplines. Instruction should be differentiated: good readers will need much less practice with these concepts than struggling readers will. The
point is to teach students what they need to learn and not what they already know—to discern when particular children or activities warrant more or less

attention.

Note: In kindergarten, children are expected to demonstrate increasing awareness and competence in the areas that follow.

Kindergartners:

Grade 1 students:

Print Concepts

1. Demonstrate understanding of the organization and basic features of print.

a. Follow words from left to right, top to bottom, and page-by-page.

b. Recognize that spoken words are represented in written language by
specific sequences of letters.

c. Understand that words are separated by spaces in print.

d. Recognize and name all upper- and lowercase letters of the alphabet.

1. Demonstrate understanding of the organization and basic features of
print.

a. Recognize the distinguishing features of a sentence (e.g., first word,
capitalization, ending punctuation).

Phonological Awareness

2. Demonstrate understanding of spoken ‘words, syllables, and sounds
(phonemes).

a. Recognize and produce rhyming words.

b. Count, pronounce, blend, and segment syllables in spoken words.

c. Blend and segment onsets and rimes of single-syllable spoken words.
d. Isolate and pronounce the initial, medial vowel, and final sounds

(phonemes) in three-phoneme (consonant-vowel-consonant, or CVC) words.*

(This does not include CVCs ending with /I/, /r/, or /x/.)
e. Add or substitute individual sounds (phonemes) in simple, one-syllable
words to make new words.

*Words, syllables, or phonemes written in /slashes/refer to their

pronunciation or phonology. Thus, /CVC/ is a word with three phonemes
regardless of the number of letters in the spelling of the word.
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2. Demonstrate understanding of spoken words, syllables, and sounds
(phonemes).

a. Distinguish long from short vowel sounds in spoken single-syllable words.
b. Orally produce single-syllable words by blending sounds (phonemes),
including consonant blends.

c. Isolate and pronounce initial, medial vowel, and final sounds (phonemes)
in spoken single-syllable words.

d. Segment spoken single-syllable words into their complete sequence of
individual sounds (phonemes).




Reading Standards: Foundational Skills K-5
Note: In kindergarten, children are expected to demonstrate increasing awareness and competence in the areas that follow.

Kindergartners:

Grade 1 students:

Grade 2 students:

Phonics and Word Recognition

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Demonstrate basic knowledge of one-to-one
letter-sound correspondences by producing the
primary sound or many of the most frequent
sounds for each consonant.

b. Associate the long and short sounds with the
common spellings (graphemes) for the five major
vowels.

c. Read common high-frequency words by sight.
(e.g., the, of, to, you, she, my, is, are, do, does).
d. Distinguish between similarly spelled words by
identifying the sounds of the letters that differ.

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Know the spelling-sound correspondences for
common consonant digraphs.

b. Decode regularly spelled one-syllable words.
c. Know final -e and common vowel team
conventions for representing long vowel sounds.
d. Use knowledge that every syllable must have a
vowel sound to determine the number of syllables
in a printed word.

e. Decode two-syllable words following basic
patterns by breaking the words into syllables.

f. Read words with inflectional endings.

g. Recognize and read grade-appropriate
irregularly spelled words.

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Distinguish long and short vowels when reading
regularly spelled one-syllable words.

b. Know spelling-sound correspondences for
additional common vowel teams.

c. Decode regularly spelled two-syllable words
with long vowels.

d. Decode words with common prefixes and
suffixes.

e. ldentify words with inconsistent but common
spelling-sound correspondences.

f. Recognize and read grade-appropriate
irregularly spelled words.

Fluency

4. Read emergent-reader texts with purpose and
understanding.
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4. Read with sufficient accuracy and fluency to
support comprehension.

a. Read on-level text with purpose and
understanding.

b. Read on-level text orally with accuracy,
appropriate rate, and expression on successive
readings.

¢. Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.

4. Read with sufficient accuracy and fluency to
support comprehension.

a. Read on-level text with purpose and
understanding.

b. Read on-level text orally with accuracy,
appropriate rate, and expression on successive
readings.

¢. Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.




Reading Standards: Foundational Skills K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Phonics and Word Recognition*

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. ldentify and know the meaning of the most
common prefixes and derivational suffixes.

b. Decode words with common Latin suffixes.

c. Decode multisyllable words.

d. Read grade-appropriate irregularly spelled
words.

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Use combined knowledge of all letter-sound
correspondences, syllabication patterns, and
morphology (e.g., roots and affixes) to read
accurately unfamiliar multisyllabic words in context
and out of context.

3. Know and apply grade-level phonics and word
analysis skills in decoding words.

a. Use combined knowledge of all letter-sound
correspondences, syllabication patterns, and
morphology (e.g., roots and affixes) to read
accurately unfamiliar multisyllabic words in
context and out of context.

Fluency

4. Read with sufficient accuracy and fluency to
support comprehension.

a. Read on-level text with purpose and
understanding.

b. Read on-level prose and poetry orally with
accuracy, appropriate rate, and expression on
successive readings.

c. Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.

4. Read with sufficient accuracy and fluency to
support comprehension.

a. Read on-level text with purpose and
understanding.

b. Read on-level prose and poetry orally with
accuracy, appropriate rate, and expression on
successive readings.

c. Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.

*There are no foundational skills 1 and 2 for grades 3-5.
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4. Read with sufficient accuracy and fluency to
support comprehension.

a. Read on-level text with purpose and
understanding.

b. Read on-level prose and poetry orally with
accuracy, appropriate rate, and expression on
successive readings.

c. Use context to confirm or self-correct word
recognition and understanding, rereading as
necessary.




Writing Standards K-5

The following standards for K - 5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and
applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabulary and syntax to
the development and organization of ideas, and they should address increasingly demanding content and sources. Students advancing through the grades are
expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.

Kindergartners:

Grade 1 students:

Grade 2 students:

Text Types and Purposes

1. Use a combination of drawing, dictating, and
writing to state an opinion or a preference about a
topic or part of a book (e.g., | like dogs better than
cats because...; My favorite part of the story is
when...; | think it was funny when...).

2. Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts
in which they name what they are writing about
and supply some information about the topic.

3. Use a combination of drawing, dictating, and
writing to narrate a real or imagined event or
several loosely linked events, tell about the events
in the order in which they occurred, and provide an
ending (how the problem was solved) or a reaction
(e.g., a feeling) to what happened.

1. Write opinion pieces in which they introduce
the topic or name the book they are writing about,
state an opinion or preference, supply a fact (e.g.,
because race cars go faster than...) or reason for
the opinion, and end with a sentence that restates
their opinion related to a feeling or emotion (e.g.,
it makes me laugh; that was the scariest part).

2. Write informative/explanatory texts in which
they name a topic, supply some facts about the
topic, and provide some sense of closure (e.g.,
restate at the end the most interesting fact or the
most important idea shared).

3. Use narrative writing to recount two or more
real or imagined sequenced events, include some
details regarding what happened, who was there,
use linking words to signal event order (e.g., first,
next, then), and provide an ending (e.g., how the
problem was solved; how someone felt at the
end).

1. Write opinion pieces in which they introduce
the topic or book they are writing about, state an
opinion, supply reasons that support the opinion,
use linking words (e.g., because, and, also) to
connect opinion and reasons, and provide one or
more concluding sentences that restate or
paraphrase their opinion.

2. Write informative/explanatory texts in which
they introduce a topic, use facts and definitions to
develop points, and provide a concluding
statement or one or more concluding sentences
that emphasize their most important point or
focus.

3. Use narrative writing to retell a well-
elaborated event or short sequence of real or
imagined events, include details to describe
actions, thoughts, and feelings, use linking words
to signal event order, and provide one or more
concluding sentences that restate or emphasize a
feeling or lesson learned.

Production and Distribution of Writing

4. (Begins in grade 3.)

5. With guidance and support from adults,
respond to questions and suggestions from peers
and add details to strengthen writing as needed.
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4. (Begins in grade 3)

5. With guidance and support from adults, focus
on a topic, respond to questions and suggestions
from peers, and add concrete and sensory details
to strengthen writing as needed.

4. (Begins in grade 3)

5. With guidance and support from adults and
peers, focus on a topic and strengthen writing as
needed (e.g., adding concrete and sensory details;
elaborating on how the details chosen support the
focus) by revising and editing.




Writing Standards K-5

Kindergartners:

Grade 1 students:

Grade 2 students:

6. With guidance and support from adults, explore

a variety of digital tools to produce and publish
writing, including in collaboration with peers.

6. With guidance and support from adults, use a
variety of digital tools to produce and publish
writing, including in collaboration with peers.

6. With guidance and support from adults, use a
variety of digital tools to produce and publish
writing, including in collaboration with peers.

Research to Build and Present Knowledge

7. Participate in shared research and writing
projects (e.g., explore a number of books by a
favorite author and combine or summarize
information/facts learned or express opinions
about them).

8. With guidance and support from adults, recall
information from experiences or gather
information from provided sources to answer a
question.

9. (Begins in grade 4)

7. Participate in shared research and writing

projects (e.g., explore a number of “how-to” books
on a given topic and use them to write a sequence

of instructions or combine or summarize
information/facts learned).

8. With guidance and support from adults, recall
information from experiences or gather
information from provided sources to answer a
question.

9. (Begins in grade 4)

7. Participate in shared research and writing
projects (e.g., read a number of books on a single
topic to produce a report or visual or oral
presentation; record data from science
observations).

8. Recall information from experiences or gather
information from provided sources to answer a
question.

9. (Begins in grade 4)

Range of Writing

10. (Begins in grade 3)
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10. (Begins in grade 3)

10. (Begins in grade 3)




Writing Standards K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Text Types and Purposes

1. Write opinion pieces on topics or texts,
supporting a point of view with fact- or text-based
reasons (e.g., | like large dogs better than small
dogs because they can pull a sled and run for a
longer time than small dogs can).

a. Introduce the topic or text they are writing
about, state an opinion, and create an
organizational structure that lists fact- or text-
based reasons.

b. Provide reasons that support the opinion.

c. Link opinion and reasons using words and
phrases (e.g., because, therefore, since, for
example).

d. Provide a concluding statement or section that
reinforces or restates the opinion.

2. Write informative/explanatory texts to examine
a topic and convey ideas and information clearly.
a. Introduce a topic and group related information
together; include labeled or captioned visuals
when useful to aiding comprehension.

b. Develop the topic with facts, definitions, details,
and explanations that support the focus.

c. Use linking words and phrases (e.g., also,
another, and, more, but) to connect ideas within
categories of information.
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1. Write opinion pieces on topics or texts,
supporting a point of view with fact- or text-based
reasons and information (e.g., The character
was brave because she ).

a. Introduce a topic or text clearly, state an
opinion, and create an organizational structure in
which related ideas are grouped to support the
writer’s purpose.

b. Provide reasons that are supported by facts and
details.

c. Link opinion and reasons using words and
phrases (e.g., for instance, in order to, in addition).
d. Provide a concluding statement or section that
reinforces or restates the opinion presented.

2. Write informative/explanatory texts to examine
a topic and convey ideas and information clearly.
a. Introduce a topic clearly and group related
information in paragraphs and sections; include
formatting (e.g., headings), labeled or captioned
visuals/diagrams, and multimedia when useful to
aiding comprehension.

b. Develop the topic with facts, definitions,
concrete details, quotations, or other
information/explanations and examples that
support the focus.

c. Link ideas within categories of information using
words and phrases (e.g., another, for example,
also, because).

1. Write opinion pieces on topics or texts,
supporting a point of view with fact- or text-based
reasons and information.

a. Introduce a topic or text clearly, state an
opinion, and create an organizational structure in
which ideas are logically grouped to support the
writer’s purpose.

b. Provide logically ordered reasons that are
supported by facts and details.

c. Link opinion and reasons using words, phrases,
and clauses (e.g., consequently, specifically, most of
all).

d. Provide a concluding statement or section that
reinforces or restates the opinion presented.

2. Write informative/explanatory texts to examine
a topic and convey ideas and information clearly.
a. Introduce a topic clearly, provide a general
observation and focus, and group related
information logically; include formatting (e.g.,
headings), labeled or captioned visuals/graphics,
and multimedia when useful to aiding
comprehension.

b. Develop the topic with facts, definitions,
concrete details, quotations, or other information
and examples that support the topic.

c. Link ideas within and across categories of
information using words, phrases, and clauses
(e.g., in contrast, especially).




Writing Standards K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

d. Provide a concluding statement or section that
paraphrases the focus of the text.

3. Use narrative writing to develop real or
imagined characters, experiences, or events using
effective narrative techniques (dialogue,
description, elaboration, problem-solution,
figurative language), and clear event sequences
(chronology).

a. Establish a context or situation and introduce a
narrator and/or characters; organize an event
sequence that unfolds naturally.

b. Use narrative techniques, such as dialogue,
description and elaboration, and concrete and
sensory details to describe actions, thoughts, and
feelings and to develop experiences and events
showing the response of characters to situations
or problems.

c. Use transitional words and phrases to signal
event sequences (e.g., later, soon after).

d. Provide a sense of closure (e.g., how a problem
was solved or how the event ended).
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d. Use precise language and domain-specific
vocabulary to inform about or explain the topic.
e. Provide a concluding statement or section that
paraphrases the focus of the text or explanation
presented.

3. Use narrative writing to develop real or
imagined characters, experiences, or events using
effective narrative techniques (dialogue,
description, elaboration, problem-solution,
figurative language) and clear event sequences
(chronology).

a. Orient the reader by establishing a context or
situation and introducing a narrator and/or
characters; organize an event sequence that
unfolds naturally.

b. Use narrative techniques, such as dialogue,
description and elaboration, and concrete and
sensory details to describe actions, thoughts, and
motivations and to develop experiences and
events showing the responses of characters to
situations, problems, or conflicts.

c. Use a variety of transitional words and phrases
to develop the sequence of events.

d. Use concrete words and phrases and sensory
details, and elaboration to convey experiences
and events precisely.

e. Provide a conclusion that follows from the
narrated experiences or events.

d. Use precise language and domain-specific
vocabulary to inform about or explain the topic.

e. Provide a concluding statement or section that
paraphrases the focus of the text or explanation
presented.

3. Use narrative writing to develop real or imagined
characters, experiences, or events using effective
narrative techniques (dialogue, description,
elaboration, problem-solution, figurative language)
and clear event sequences (chronology).

a. Orient the reader by establishing a context or
situation and introducing a narrator and/or
characters; organize an event sequence that
unfolds naturally.

b. Use narrative techniques, such as dialogue,
description and elaboration, concrete and sensory
details, literary devices, and pacing to describe
actions, thoughts, and motivations and to develop
experiences and events showing the responses of
characters to situations, problems, or conflicts.

c. Use a variety of transitional words, phrases, and
devices (e.g., foreshadowing) to develop the pacing
and sequence of events.

d. Use concrete words and phrases, sensory details,
and elaboration to convey experiences and events
precisely.

e. Provide a conclusion that follows from the
narrated experiences or events.
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Grade 3 students:

Grade 4 students:

Grade 5 students:

Production and Distribution of Writing

4. With guidance and support from adults,
produce writing in which the development and
organization are appropriate to task and purpose.
(Grade-specific expectations for writing types are
defined in standards 1-3 above.)

5. With guidance and support from peers and
adults, develop and strengthen writing as needed
by planning, revising, and editing. (Editing for
conventions should demonstrate command of
Language standards 1-3 up to and including grade
3.)

6. With guidance and support from adults, use
technology to produce and publish writing (using
keyboarding skills) as well as to interact and
collaborate with others and to locate information
about topics.

4. Produce clear and coherent writing in which the
development and organization are appropriate to
task, purpose, and audience. (Grade-specific
expectations for writing types are defined in
standards 1-3 above.)

5. With guidance and support from peers and
adults, develop and strengthen writing as needed
by planning, revising, and editing. (Editing for
conventions should demonstrate command of
Language standards 1-3 up to and including grade
4.)

6. With some guidance and support from adults,
use technology, including the Internet, to
produce, edit, and publish writing as well as to
interact and collaborate with others and to locate
information about topics; demonstrate sufficient
command of keyboarding skills to type a minimum
of one page in a single sitting.

4. Produce clear and coherent writing in which the
development and organization are appropriate to
task, purpose, and audience. (Grade-specific
expectations for writing types are defined in
standards 1-3 above.)

5. With guidance and support from peers and
adults, develop and strengthen writing as needed
by planning, revising, editing, rewriting, or trying a
new approach. (Editing for conventions should
demonstrate command of Language standards 1-3
up to and including grade 5.)

6. With some guidance and support from adults,
use technology, including the Internet, to produce,
edit, and publish writing as well as to interact and
collaborate with others; demonstrate sufficient
command of keyboarding skills to type a minimum
of two pages in a single sitting.

Research to Build and Present Knowledge

7. Conduct short research projects that build
knowledge about a topic.

8. Recall information from experiences or gather
information from print and digital sources; take
brief notes on sources and sort evidence into
provided categories.
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7. Conduct short research projects that build
knowledge through investigation of different
aspects of a topic.

8. Recall relevant information from experiences or
gather relevant information from print and digital
sources; take notes and categorize information,
and provide a list of sources.

7. Conduct short research projects that use several
sources to build knowledge through investigation
of different aspects of a topic.

8. Recall relevant information from experiences or
gather relevant information from print and digital
sources; summarize or paraphrase information in
notes and finished work, and provide a list of
sources.




Writing Standards K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

9. (Begins in grade 4)

9. Draw evidence from literary or informational

texts to support analysis, reflection, and research.

a. Apply grade 4 Reading standards to literature
(e.g., “Describe in depth a character, setting, or
event in a story or drama, drawing on specific
details in the text [e.g., a character’s thoughts,
words, or actions].”).

b. Apply grade 4 Reading standards to
informational texts (e.g., “Explain how an author
uses reasons and evidence to support particular
points in a text.”).

9. Draw evidence from literary or informational
texts to support analysis, reflection, and research.
a. Apply grade 5 Reading standards to literature
(e.g., “Compare and contrast two or more
characters, settings, or events in a story or drama,
drawing on specific details in the text [e.g., how
characters interact, how conflicts are resolved].”).
b. Apply grade 5 Reading standards to
informational texts (e.g., “Explain how an author
uses reasons and evidence to support particular
points in a text, identifying which reasons and
evidence supports which point[s].”).

| Range of Writing

10. Write routinely over extended time frames
(time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or
two) for a range of discipline-specific tasks,
purposes, and audiences.
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10. Write routinely over extended time frames
(time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or
two) for a range of discipline-specific tasks,
purposes, and audiences.

10. Write routinely over extended time frames
(time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or
two) for a range of discipline-specific tasks,
purposes, and audiences.




Speaking and Listening Standards K-5

The following standards for K-5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications.
Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings

mastered in preceding grades.

Kindergartners:

Grade 1 students:

Grade 2 students:

Comprehension and Collaboration

1. Participate in collaborative conversations with
diverse partners about kindergarten topics and
texts with peers and adults in small and larger
groups.

a. Follow agreed-upon rules for discussions (e.g.,
listening to others and taking turns speaking about
the topics and texts under discussion).

b. Continue a conversation through multiple
exchanges.

2. Confirm understanding of a text read aloud or
information presented orally or through other
media by asking and answering questions about
key details and requesting clarification if
something is not understood.

3. Ask and answer questions in order to seek help,
get information, or clarify something that is not
understood.

1. Participate in collaborative conversations with
diverse partners about grade 1 topics and texts
with peers and adults in small and larger groups.
a. Follow agreed-upon rules for discussions (e.g.,
listening to others with care, speaking one at a
time about the topics and texts under discussion).
b. Build on others’ talk in conversations by
responding to the comments of others through
multiple exchanges.

c. Ask questions to clear up any confusion about
the topics and texts under discussion.

2. Ask and answer questions about key details in a
text read aloud or information presented orally or
through other media.

3. Ask and answer questions about what a speaker
says in order to gather additional information or
clarify something that is not understood.

1. Participate in collaborative conversations with
diverse partners about grade 2 topics and texts
with peers and adults in small and larger groups.
a. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about the
topics and texts under discussion).

b. Build on others’ talk in conversations by linking
their comments to the remarks of others.

c. Ask for clarification and further explanation as
needed about the topics and texts under
discussions.

2. Retell or describe key ideas or details from a
text read aloud or information presented orally or
through other media.

3. Ask and answer questions about what a speaker
says in order to clarify comprehension, gather
additional information, or deepen understanding
of a topic or issue.

Presentation of Knowledge and Ideas

4. Describe familiar people, places, things, and
events, and with prompting and support, provide
additional related details.
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4. Describe people, places, things, and events with
relevant details, expressing ideas and feelings
clearly.

4. Tell a story or retell an experience with relevant
facts and relevant, descriptive details, speaking
audibly in coherent sentences.



Speaking and Listening Standards K-5

Kindergartners:

Grade 1 students:

Grade 2 students:

5. Add drawings or other visual displays to
descriptions as desired to provide additional
details.

6. Speak audibly and express thoughts, feelings,

and ideas clearly in complete sentences when
appropriate to task and situation.
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5. Add drawings or other visual displays to
descriptions when appropriate to clarify ideas,
thoughts, and feelings.

6. Produce complete sentences when appropriate
to task and situation. (See grade 1 Language
standards 1 and 3 for specific expectations.)

5. Create audio recordings of stories or poems;
add drawings or other visual displays to stories or
recounts of experiences when appropriate to
clarify ideas, thoughts, and feelings.

6. Produce complete sentences when appropriate
to task and situation in order to provide requested
detail or clarification. (See grade 2 Language
standards 1 and 3 for specific expectations.)




Speaking and Listening Standards K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Comprehension and Collaboration

1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 3 topics and
texts, building on others’ ideas and expressing
their own clearly.

a. After learning a protocol (e.g., Socratic method),
come to discussions prepared, having read or
studied required material; explicitly draw on that
preparation and other information known about
the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions (e.g.,
gaining the floor in respectful ways, listening to
others with care, speaking one at a time about the
topics and texts under discussion).

c. Ask questions to check understanding of
information presented, stay on topic, and link
their comments to the remarks of others.

d. Explain their own ideas and understanding in
light of the discussion.

2. Determine the main ideas and supporting
details of a text read aloud or information
presented in diverse media and formats, including
visually, quantitatively, and orally.

3. Ask and answer questions about information
from a speaker, offering appropriate elaboration
or explanations and detail.
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1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 4 topics and
texts, building on others’ ideas and expressing their
own clearly.

a. Come to discussions prepared, having read or
studied required material; explicitly draw on that
preparation and other information known about
the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and
carry out assigned roles.

c. Pose and respond to specific questions to clarify
or follow up on information, and make comments
that contribute to the discussion and link to the
remarks of others.

d. Review the key ideas expressed and explain their
own ideas and understanding in light of the
discussion.

2. Paraphrase portions of a text read aloud or
information presented in diverse media and
formats, including visually, quantitatively, and
orally.

3. Identify the reasons and evidence a speaker
provides to support particular points (e.g., using a
graphic organizer to show connections between
reasons given and support provided).

1. Engage effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and
texts, building on others’ ideas and expressing
their own clearly.

a. Come to discussions prepared, having read or
studied required material; explicitly draw on that
preparation and other information known about
the topic to explore ideas under discussion.

b. Follow agreed-upon rules for discussions and
carry out assigned roles.

c. Pose and respond to specific questions by
making comments that contribute to the
discussion and elaborate on the remarks of
others.

d. Review the key ideas expressed and draw
conclusions in light of information and knowledge
gained from the discussions.

2. Summarize a written text read aloud or
information presented in diverse media and
formats, including visually, quantitatively, and
orally.

3. Summarize the points a speaker makes and
explain how each claim is supported by reasons
and evidence (e.g., use a graphic organizer or note
cards completed while listening to summarize or
paraphrase key ideas presented by a speaker).
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Grade 3 students:

Grade 4 students:

Grade 5 students:

Presentation of Knowledge and Ideas

4. Report on a topic or text, tell a story, or recount
an experience with appropriate facts and relevant,
descriptive details, speaking clearly at an
understandable pace.

5. Create audio recordings of stories or poems
that demonstrate fluid reading at an
understandable pace; use techniques that engage
the listener (e.g., inflection, different voices); and
add visual displays when appropriate to
emphasize or enhance certain facts or details.

6. Speak in complete sentences when appropriate
to task and situation in order to provide requested
detail or clarification. (See grade 3 Language
standards 1 and 3 for specific expectations.)
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4. Report on a topic or text, tell a story, or recount
an experience in an organized manner, using
appropriate facts and relevant, descriptive details
to support main ideas or themes; speak clearly at
an understandable pace.

5. Add audio recordings and visual displays to
presentations when appropriate to enhance the
development of main ideas or themes and to
engage listeners more fully.

6. Differentiate between contexts that call for
formal English (e.g., presenting ideas) and
situations where informal discourse is appropriate
(e.g., small-group discussion); use formal English
when appropriate to task and situation. (See grade
4 Language standards 1 and 3 for specific
expectations.)

4. Report on a topic or text or present an opinion,
sequencing ideas logically and using appropriate
facts and relevant, descriptive details to support
main ideas or themes; speak clearly at an
understandable pace.

5. Include multimedia components (e.g., graphics,
sound) and visual displays in presentations when
appropriate to enhance the development of main
ideas or themes and to engage listeners more
fully.

6. Adapt speech to a variety of contexts and tasks,
using formal English when appropriate to task and
situation. (See grade 5 Language standards 1 and
3 for specific expectations.)




Language Standards K-5

The following standards for grades K-5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and
applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and
understandings mastered in preceding grades. Beginning in grade 3, skills and understandings that are particularly likely to require continued attention in
higher grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk (*).For a complete list see the Literacy

Progressive Skills table in the Introduction.

Kindergartners:

Grade 1 students:

Grade 2 students:

Conventions of Standard English

1. Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Print many upper- and lowercase letters.

b. Use frequently occurring nouns and verbs.

c. Form regular plural nouns orally by adding /s/ or
/es/ (e.g., dog, dogs; wish, wishes).

d. Understand and use question words
(interrogatives) (e.g., who, what, where, when,
why, how).

e. Use the most frequently occurring prepositions
(e.g., to, from, in, out, on, off, for, of, by, with).

f. Produce and expand complete sentences in
shared language activities.
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1. Demonstrate command of the conventions of
standard English grammar and usage when writing
or speaking.

a. Print all upper- and lowercase letters.

b. Use common, proper, and possessive nouns.

c. Use singular and plural nouns with matching
verbs in basic sentences (e.g., He hops; We hop).
d. Use personal, possessive, and indefinite
pronouns (e.g., | me, my; they, them, their,
anyone, everything).

e. Use verbs to convey a sense of past, present,
and future (e.g., Yesterday | walked home; Today |
walk home; Tomorrow | will walk home).

f. Use frequently occurring adjectives.

g. Use frequently occurring conjunctions (e.g., and,
but, or, so, because).

h. Use determiners (e.g., articles, demonstratives).
i. Use frequently occurring prepositions (e.g.,
during, beyond, toward).

j. Produce and expand complete simple and
compound declarative, interrogative, imperative,
and exclamatory sentences in response to
prompts.

1. Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Use collective nouns (e.g., group).

b. Form and use frequently occurring irregular
plural nouns (e.g., feet, children, teeth, mice, fish).
c. Use reflexive pronouns (e.g., myself, ourselves).
d. Form and use the past tense of frequently
occurring irregular verbs (e.g., sat, hid, told).

e. Use adjectives and adverbs, and choose
between them depending on what is to be
modified.

f. Produce, expand, and rearrange complete
simple and compound sentences (e.g., The boy
watched the movie; The little boy watched the
movie; The action movie was watched by the little
boy).
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Kindergartners:

Grade 1 students:

Grade 2 students:

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a. Capitalize the first word in a sentence, the first
letter of the student’s name, and the pronoun /.
b. Recognize and name end punctuation.

c. Write a letter or letters for most consonant and
short-vowel sounds (phonemes).

d. Spell simple words phonetically, drawing on
knowledge of sound-letter relationships.

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a. Capitalize dates and names of people.

b. Use end punctuation for sentences.

c. Use commas in dates and to separate single
words in a series.

d. Use conventional spelling for words with
common spelling patterns and for frequently
occurring irregular words.

e. Spell untaught words phonetically, drawing on
phonemic awareness and spelling conventions.

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a. Capitalize holidays, product names, and
geographic names.

b. Use commas in greetings and closing of letters.
c. Use an apostrophe to form contractions and
frequently occurring possessives.

d. Generalize learned spelling patterns when
writing words (e.g., cage - badge; boy - boil).
e. Consult reference materials, including beginning
dictionaries, as needed to check and correct
spellings.

Knowledge of Language

3. (Begins in grade 2)

3. (Begins in grade 2)

3. Use knowledge of language and its conventions
when writing, speaking, reading, or listening.
a. Compare formal and informal uses of English.

Vocabulary Acquisition and Use

4. Determine or clarify the meaning of unknown
and multiple-meaning words and phrases based on
kindergarten reading and content.

a. ldentify new meanings for familiar words and
apply them accurately (e.g., knowing duck is a bird
and learning the verb to duck).

b. Use the most frequently occurring inflections
and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as
a clue to the meaning of an unknown word.
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4. Determine or clarify the meaning of unknown
and multiple-meaning words and phrases based
on grade 1 reading and content, choosing flexibly
from an array of strategies.

a. Use sentence-level context as a clue to the
meaning of a word or phrase.

b. Use frequently occurring affixes as a clue to the
meaning of a word.

c. Identify frequently occurring root words (e.g.,
look) and their inflectional forms (e.g., looks,
looked, looking).

4. Determine or clarify the meaning of unknown
and multiple-meaning words and phrases based
on grade 2 reading and content, choosing flexibly
from an array of strategies.

a. Use sentence-level context as a clue to the
meaning of a word or phrase.

b. Determine the meaning of the new word
formed when a known prefix is added to a known
word (e.g., happy/unhappy, tell/retell).

c. Use a known root word as a clue to the meaning
of an unknown word with the same root (e.g.,
addition, additional).




Language Standards K-5

Kindergartners:

Grade 1 students:

Grade 2 students:

5. With guidance and support from adults, explore

word relationships and nuances in word meanings.

a. Sort common objects into categories (e.g.,
shapes, foods) to gain a sense of the concepts the
categories represent.

b. Demonstrate understanding of frequently
occurring verbs and adjectives by relating them to
their opposites (antonyms).

c. Identify real-life connections between words
and their use (e.g., note places at school that are
colorful).

d. Distinguish shades of meaning among verbs
describing the same general action (e.g., walk,
march, strut, prance) by acting out the meanings.

6. Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts.
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5. With guidance and support from adults,
demonstrate understanding of word relationships
and nuances in word meanings.

a. Sort words into categories (e.g., colors, clothing)
to gain a sense of the concepts the categories
represent.

b. Define words by category and by one or more
key attributes (e.g., a duck is a bird that swims; a
tiger is a large cat with stripes).

c. Identify real-life connections between words
and their use (e.g., note places at home that are
cozy).

d. Distinguish shades of meaning among verbs
differing in manner (e.g., look, peek, glance, stare,
glare, scowl) and adjectives differing in intensity
(e.g., large, gigantic) by defining or choosing them
or by acting out the meanings.

6. Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts, including using frequently
occurring conjunctions to signal simple
relationships (e.g., because).

d. Use knowledge of the meaning of individual
words to predict the meaning of compound words
(e.g., birdhouse, lighthouse, housefly; bookshelf,
notebook, bookmark).

e. Use glossaries and beginning picture
dictionaries, both print and digital, to determine
or clarify the meaning of words and phrases.

5. Demonstrate understanding of word
relationships and nuances in word meanings.

a. ldentify real-life connections between words
and their use (e.g., describe foods that are spicy or
juicy).

b. Distinguish shades of meaning among closely
related verbs (e.g., toss, throw, hurl) and closely
related adjectives (e.g., thin, slender, skinny,
scrawny).

6. Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts, including using adjectives and
adverbs to describe (e.g., When other kids are
happy that makes me happy).




Language Standards K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

Conventions of Standard English

1. Demonstrate command of the conventions of
standard English grammar and usage when writing
or speaking.

a. Use nouns, pronouns, verbs, adjectives, and
adverbs appropriate to function and purpose in
order to apply the conventions of English.

b. Form and use regular and irregular plural nouns.

c. Use abstract nouns (e.g., childhood).

d. Form and use regular and irregular verbs.

e. Form and use the simple (e.g., | walked; | walk; |
will walk) verb tenses.

f. Ensure subject-verb and pronoun-antecedent
agreement.*

g. Form and use comparative and superlative
adjectives and adverbs, and choose between them
depending on what is to be modified.

h. Use coordinating and subordinating
conjunctions.

i. Produce simple, compound, and complex
sentences.
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1. Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Use nouns, pronouns, verbs, adjectives,
adverbs, relative pronouns (who, whose, whom,
which, that), and relative adverbs (where, when,
why) appropriate to function and purpose in order
to apply the conventions of English.

b. Form and use the progressive (e.g., | was
walking; | am walking; | will be walking) verb
tenses.

c. Use modal auxiliaries (e.g., can, may, must) to
convey various conditions.

d. Order adjectives within sentences according to
conventional patterns (e.g., a small red bag rather
than a red small bag).

e. Form and use prepositional phrases.

f. Produce complete sentences, recognizing and
correcting inappropriate fragments and run-ons.*
g. Correctly use frequently confused words (e.g.,
to, too, two, there, their).*

1. Demonstrate command of the conventions of
standard English grammar and usage when
writing or speaking.

a. Use nouns, pronouns, verbs, adjectives,
adverbs, relative pronouns, relative adverbs,
conjunctions, prepositions, and interjections
appropriate to function and purpose in order to
apply the conventions of English.

b. Form and use the perfect (e.g., | had walked; |
have walked; | will have walked) verb tenses.

c. Use verb tense to convey various times,
sequences, states, and conditions.

d. Recognize and correct inappropriate shifts in
verb tense.*

e. Use correlative conjunctions (e.g., either/or,
neither/nor).




Language Standards K-5

Grade 3 students:

Grade 4 students:

Grade 5 students:

2. Demonstrate command of the conventions of
standard English capitalization, punctuation, and
spelling when writing.

a. Capitalize appropri